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COMMENT  RELEVER  LE  NIVEAU  PROFESSIONNEL 


1:  L'examen  impose  aux  aspirants  par  les  Chambres  profes- 
sionnelles  comporte  un  vaste  programme  de  matieres,  en  general 
treize  en  tout.  A  quoi  tendent-elles  en  exigeant  de  leurs  candid ats 
un  pareil  examen?  Elles  veulent  s 'assurer  qu'ils  possedent  une 
culture  suffisante  acquise  apres  vm  certain  nombre  d'annees  d 'etu- 
des. 

Or,  que  savons-nous  de  la  plupart  d'entre  eux  ?  Peu  leur  chaut 
d'obtenir  ou  de  ne  pas  obtenir  un  bon  rang  pendant  leur  stage  col- 
legial.  lis  se  hatent  au  contraire  de  quitter  le  college  et  s'inscri- 
vent  sur  le  registre  des  ecoles  speciales  de  preparation.  L*a,  quelle 
que  soit  leur  formation  premiere,  quels  qu'aient  ete  les  resultats  de 
leur  travail  anterieur,  on  les  prepare  en  un  ou  deux  ans  a  subir 
l'examen  devant  les  Chambres.  Leur  memoire  seule  se  charge,  et 
encore  est-ce  en  vue  de  l'examen  seulement.  Quoi  qu'ils  aient  ap- 
pris  par  ce  nioyen,  ils  ont  vite  fait  de  l'oublier  ou  de  s'en  defaire. 

0 

Et  cependant,  pour  tout  veritable  educateur  c'est  devenu  un 
truisme,  il  n'y  a  qu'un  moyen  pour  un  eleve  d'acquerir  des  notions 
generales  et  la  culture  d 'esprit  qui  en  est  la  consequence:  c'est  de 
suivre,  pendant  un  certain  nombre  d'annees  consecutives,  un  cours 
regulier  d 'etudes.  Une  fin  pareille  ne  saurait  etre  atteinte  par  un 
gavage  comme  celui  qu 'encourage  le  systeme  actuel  d'examens.  On 
p-eut  1  'affirmer  en  toute  securite :  ce  systeme  ne  conduit  nullement 
au  but  pour  lequel  il  avait  ete  etabli.  L'examen  tel  qu-'il  est. n 'as- 
sure pas  du  tout  que  le  candidat  possede  des  connaissances  et  une 
culture  acquises  par  un  travail  continu  pendant  un  certain  nombre 
d'annees. 

I^es  defauts  de  l'exanien  actuel  crevent  les  veux  de  tous  les 


1  Etude  preparee,  a  la  demande  du  CQMege  des  chirurg-iens-dentiste«r 
par  une  eoiuiuissiou  composee  du  doateur  Joseph  XoLin,  president,  du  pro- 
t'csspuv'  William  ^MeLai-en  (]\rontreal  Jligh  Sehool)  et  du  clianoine  Emile 
Chartier  (Universite  de  ^lontreal).  Les  deux  rapports  cprelle  eomprend 
ont  ete  rediges  isolement  par  leurs  auteurs.  —  Le  texte  franeais  est  em- 
prunte  a  la  Rcnic  cainuJirinir  d'aout   191S. 
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observateurs  soueieux.  On  peut  faeilement  les  resumer.  Sans 
doute,  l'examen  comporte  un  programme  assez  vaste  de  matieres; 
sans  doute  encore,  Ton  exige  des  candidats,  sur  chacune  de  ces 
matieres,  une  epreuve  ecrite  ou  orale.  Mais  ces  exigences  ne  resol- 
vent en  rien  la  question  prealable,  savoir :  de  quelle  f aeon  les  candi- 
dats se  sont-ils  prepares  a  cet  examen?  Or,  ce  n'est  pas  1'habilete  du 
candidat  a  se  debrouiller  en  face  d'un  texte  determine  qui  permet 
de  mesurer  la  valeur  de  ses  eonnaissanees,  mais  Men  cette  prepara- 
tion anterieure. 

Tenons  bien  devant  nos  yeux  cette  verite  primordiale  et  ne  nous 
laissons  pas  distraire  pour  le  moment  par  d'autres  considerations. 

2.  Oeci  pose,  la  question  est  celle-ci :  comment  arriver  a  con- 
naitre  la  preparation  des  candidats?  Evidemment,  la  solution  doit 
avoir  pour  resultat  essentiel  d'encourager  les  candidats  futurs  a 
demeurer  dans  les  ecoles  ou  colleges  jusqu'a  ce  qu'ils  soient  en  etat 
d'entreprendre  leurs  etudes  professionnelles.  Elle  doit  aussi,  et  par 
ricochet,  les  empecher  de  les  quitter  pour  suivre  une  ecole  speciale 
•de  preparation. 

'La  solution  ideale  consisterait  saris  doute  a  exiger  un  diplome 
de  baclielier  es  arts  de  tous  les  candidats.  Ce  diplome  serait  la 
garantie  absolue  de  leur  preparation  serieuse  et  de  leur  competence 
reelle.  ^lalheureusement,  si  Ton  peut  tendre  graduellement  a  cet 
ideal,  l'atteindre  du  premier  coup  ne  serait  ni  possible  ni  juste.  Le 
nombre  de  ceux  qui  se  presentent  aux  etudes  professionnelles  serait 
reduit  d'un  seul  coup.  II  faudrait  attendre  bien  des  annees  avant 
de  voir  se  retablir  un  recrutement  normal.  En  justice,  il  semble 
impossible  d'imposer  aujourd'hui  a  tous  les  candidats  un  cours 
■complet  d 'etudes. 

Mais  ne  serions-nous  pas  parfaitement  justifiables,  et  ce  serait 
la  resoudre  le  probleme,  de  traiter  plus  favorablement  ceux  qui 
seraient  demeures  au  college  pendant  un  certain  nombre  d'anjiees  et 
de  tenir  la  dragee  haute  a  ceux  qui  s  'exemptent  de  ces  annees  d  'etu- 
des en  recourant  aux  ecoles  speciales  de  preparation  ? 

Rappelons-nous  notre  but :  avoir  des  candidats  qui  onj  fait  des 
etudes  serieuses.  Des  lors  les  Chambres  professionnelles  ne  pour- 
.raient-elles  pas,  par  exemple,  faire  savoir  qu'a  partir,  mettons,  de 
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1921,  elles  admettront  .sans  autre  examen  prealable  un  eandidat  qui 
prouvera,  an  moyen  d'un  certificat,  que  pendant  taut  d'annees  il  a 
suivi  tous  les  cours  d'un  college  et  en  a  subi  avec  succes  tous  les 
examens?  Au  contraire,  le  candidal  depourvii  de  cette  attestation 
devrait  non  seulement  se  presenter  a  1 'examen  prescrit  par  elles, 
mais  encore  attendre,  pour  le  faire,  d 'avoir  atteint  un  age  determine. 
Un  reglenient  pareil  aurait  pour  effet  d 'engager  les  eleyes,  en  vue 
de  leur  propre  interet,  a  demeurer  dans  les  colleges  et  a  y  travailler 
ferine  pour  se  munir  des  titres  exiges  d'euxt. 

•').  [Admettons  que  cette  solution  est  celle  qui  repond  le  mieux 
aux  besoins.  II  reste  a  fixer  le  nombre  d'annees  de  cours  qu'il  con- 
ATient  d'imposer  aux  futurs  candidats. 

II  n'y  a  pas  a  en  douter:  quand  bien  meme  on  se  contenterait 
de  reclamer  le  certificat  francais  ou  anglais  de  High  School  (les 
quatre  premieres  annees  du  cours  classique  francais),  on  aurait  deja 
fait  un  grand  pas.  Le  eandidat  ainsi  diplome  serait  encore  bien 
superieur  au  eandidat  qui  se  presente  avec  le  certificat  profession- 
nel  d'admission,  en  ce  qui  concerne  la  culture  generale  et  la  for- 
matio'ii  acquise  par  un  cours  regulier  d  etudes. 

Mais  une  exigence  aussi  restreinte  ne  produirait  pas  tous  les 
bons  resultats  que  Ton  peut  obtenir,  meme  si  on  ne  cherche  que  le 
moindre  degre  de  perfection.  Les  ecoliers  (eleves  des  High  Schools 
ou  des  quatre  premieres  annees  du  cours  classique)  ne  sont  pas  pre- 
pares, comme  tels,  a  retirer  des  etudes  professionnelles  tout  le  fruit 
qu'ils  en  doivent  tirer.  lis  sont  encore  trop  habitues  au  regime  de 
la  classe  surveillee  et  de  1'etude  organisee  jusque  dans  les  details, 
lis  n'ont  pas  acquis  la  pratique  de  1'etude  independante.  Or,  il 
importe  que  les  etudiants  dans  les  ecoles  professionnelles  soient  deja 
inities  aux  methodes  proprement  universitaires,  autant  que  celles-ci 
se  distinguent  des  methodes  uniquement  collegiales. 

•  Si  1'on  tient  eompte  de  ce  resultat  capital,  la  conclusion  s 'im- 
pose. Le  moins  que  l'on  puisse  exiger,comme  nombre  d'annees  d 'etu- 
des, ce  sont  les  cinq  premieres  annees  de  renseignement  secondaire, 
soit  les  quatre  annees  de  High  School  ou  les  quatre  premieres  annees 
du  cours  classique  francais,  plus  la  premiere  annee  du  College  ou 
Arts'  Course  ou  la  classe  de  belles-lettres  des  colleges  francais. 
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Un  Candida  t  dont  le  certifieat  collegia!  attesterait  qu'il  a  subi 
avee  succes  tons  ses  examens  pendant  cette  periode  possederait  tou- 
tes  les  conditions  qui  semb'lent  desirables.  En  outre,il  aurait  traverse 
le  pont  qui  separe  renseignement  proprement  scolaire  derenseigne- 
ment  universitaire.  II  connaitrait  la  difference  entre  une  salle  de 
classe  et  une  salle  de  conferences.  II  serait  done  mieux  prepare  a 
retirer  iminediatement  le  plus  grand  profit  de  ses  etudes  prof  ession- 
nelles. 

Voila  les  motifs  pour  lesquels  le  rapporteur  et  son  collegue  en 
sont  arrives  a  la  solution  qu'ils  proposent.  lis  souhaitent  que  Ton 
finisse  par  exiger,  comme  certifieat  d 'aptitude  a  rexercice  d'une 
profession  quelconque,  le  diplome  de  bachelier  es  arts.  En  atten- 
dant, on  imposerait  d  'abord  cinq  annees  d  'etudes  collegiales ;  puis, 
apres  un  certain  nombre  d 'annees,  on  augmenterait  cette  exigence 
jusqu'a  imposer  enfin  le  cours  complet.  Graduellement,  on  attein- 
drait  ainsi  le  but  envie  sans  nuire  au  recrutement  necessaire  des 
ecoles  prof essionnelles,  sans  modifier  trop  brusquement  le  caractere 
et  les  conditions  de  1 'admission  a  ces  ecoles.  Apres  six  ou  sept 
annees,  par  une  ascension  facile,  on  serait  parvenu  a  prescrire  le 
baccalaureat  es  arts  comme  la  condition  indispensable. 

4.  SLe  comite  n'avait  pas,  pour  cette  fois,  a  deliberer  sur  d'au- 
tres  questions  que  celle-ci.  Si  on  l'avait  charge  de  reviser  le  pro- 
gramme actuel  de  1'examen  d 'admission,  il  aurait  ete  tente  de  propo- 
ser la  suppression  de  certaines  matieres,  parce  que  leur  presence 
dans  le  programme  encourage  les  aspirants  a  s'inscrire  aux  ecoles 
speciales  de  preparation. 

Ainsi,  en  comparant  les  cours  d 'etudes  des  colleges  anglais  et 
francais,  depuis  la  premiere  des  huit  annees  jusqu'a  la  conquete  du 
diplome  de  bachelier  es  arts,  ils  ont  constate  que  la  philosophic  par 
exemple  n'est  pas  enseignee  avant  la  septieme  annee  du  cours  clas- 
sique  francais  ou  la  troisieme  annee  du  College  Course  anglais.  (Mais, 
a  partir  de  la,  elle  figure  au  programme  de  l'un  comme  de  1 'autre 
cours.  Or,  les  candidats  qui  arrivent  actuellement,  bien  loin  d 'avoir 
accompli  la  troisieme  annee  du  College  Course  anglais  ou  la  septieme 
annee  du  cours  francais,  n'ont  pas  meme  acheve  les  etudes  du  High 
School  ou  les  quatre  premieres  annees  du  cours  francais.  En  con- 
sequence, il  semble  illogique  de  maintenir  au  programme  une  ma- 


tiere  dont  l'enseignement  est  reports  si  loin  dans  le  cours  d 'etudes. 
Pour  les  memes  raisons,  la  meme  observation  s  'applique  egalement 
a  la  botanique. 

Seulement,  et  d'une  part,  cette  revision  du  programme  n'est 
pas  en  cause  pour  le  moment.  D 'autre  part,  le  vrai  probleme  a  re- 
soudre,  c'est  celui  de  savoir  comment  assurer  a  la  profession  des 
candidats  qui  aient  fait  des  etudes  regulieres  pendant  au  moins  un 
certain  nombre  d'annees.  Or,  ile  maintien  au  programme  de  matie- 
res  aussi  profondes  aurait  pour  eff et  de  detourner  de  leur  intention 
ceux  qui  seraient  tentes  d'abandonner  trop  tot  le  cours  d 'etudes 
pour  courir  le  risque  de  conquerir  le  certificat  prof  essionnel . 
En  consequence,  il  sem'blerait  opportun  de  les  y  conserver. 
Sans  doute,  ill  s'ensuivrait  que  ces  empresses  continueraient  a 
recourir  aux  ecoles  speciales  de  preparation.  Mais,  comme 
d 'autre  part  ils  ne  pourraient  se  presenter  a  rexamen  d 'admis- 
sion avant  un  age  determine,  leur  nombre  diminuerait  auto- 
matiquement  et  au  contraire  le  noimbre  de  ceux  qui  seraient  con- 
traints  de  faire  des  etudes  regulieres  augmenterait  en  proportion. 
C'est  la,  retenons-le  bien,  le  but  vers  lequel  nous  tendons. 

Au  sujet  du  programme  actuel,  il  est  cependant  un  point  sur 
lequel  il  importe  d'attirer  1 'attention.  Quand  on  exigera  la  presen- 
tation du  diplome  de  bachelier,  certains  candidats  auront  termine  le 
cours  de  huit  annees  et  cependant  n 'auront  pas  reussi  a  conquerir 
ce  diplome.  Pour  ces  candidats,  il  faudra  bien  que  les  Chambres 
etablissent  un  examen  d 'admission.  Eh  bien!  nous  voudrions  que  le 
programme  de  cet  examen  fut  conforme  a  celui  qui  est  etabli  pour 
l'obtention  du  diplome  de  bachelier.  Or,  celui-ci  ne  contient  pas 
certaines  matieres  elementaires,  comme  par  exemple  1'aritbmetique, 
lesquelles  figurent  aujourd'hui  au  programme.  II  faudrait  done 
la-dessus  reviser  ce  dernier. 

La  revision  de  ce  programme  devrait  etre  faite  le  plus  tot  pos- 
sible. La  liste  nouvelle  de  matieres,  qui  sortirait  de  cette  revision, 
pourrait  etre  imposee  immediatement  aux  candidats  qui  preferent 
se  presenter  a  l'examen  des  Chamibres.  Cette  refonte  ferait  dispa- 
raitre  la  multiplicite  des  modifications  suceessives.  Le  jour  on  l'on 
exigera  le  diplome  de  bachelier,  toute  ^organisation,  en  ce  qui  con- 
cernerait  les  candidats  non-diplomes,  serait  deja  non  seulement  en 
voie  de  preparation,  mais  en  plein  fonctionnement. 


5.  Pour  etablir  la  comparaison.qu'ils  ont  faite  entre  les  cours 
d  etudes  anglais  et  francais,  le  rapporteur  et  son  collegue  sont 
partis  du  cours  classique.  C'etait  le  point  de  depart  le  moins  com- 
plique.  De  plus,  ils  ont  adopte  le  systeme  newvorkais  des  counts, 
>nt its  ou  credits.  Dans  ce  systeme,  un  credit  attribue  a  une  matiere 
quelconque  equivaut  a  une  heure  d'enseignement  par  semaine  colle- 
giale  de  cinq  jours  pendant  une  annee  de  quarante  semaines. 

Comme  le  montrent  les  tableaux  ci-apres,  cette  coniparaison 
conduit  a  d'interessantes  observations.  La  difference  radicale  entre 
les  systemes  anglais  et  francais  consiste  en  ceci :  le  premier  mele, 
dans  une  proportion  presque  egale.  les  matieres  scientifiques  et  litte- 
raires  pendant  tout  le  cours  d 'etudes,  accordant  neanmoins  plus 
aux  sciences,  an  debut  du  cours,  et  davantage  aux  lettres,  a  la  fin ; 
le  second  insiste  an  debut  sur  la  litterature  et  reserve  pour  les  der- 
uieres  annees  presque  tout  reuseignement  scientifique.  Lequel  de 
ces  systemes  l'emporte  sur  1 'autre?  II  ne  nous  appartient  pas  de 
nous  prononcer  la-dessus.  Le  fait,  e'est  que  les  deux  systemes  pro- 
curent  une  culture  generale  de  haute  valeur  et  que,  dans  Pensem- 
ble,  la  somme  des  credits  affectes  a  chaque  matiere  est  remar([ua- 
blement  egale. 

6.  C  'est  en  tenant  compte  des  programmes  d 'etudes  de  ces  deux 
cours  que  nous  avons  propose,  comme  premieres  exigences,  cinq 
annees.  Dans  l'enseignement  anglais  et  francais,  il  existe  d'autres 
especes  de  cours.  Les  matieres  qu'on  y  enseigne  different,  dans 
l'un  comme  dans  1 'autre,  de  celles  que  nous  avons  comparees.  II 
serait  facile,  pour  chacun  de  ces  cours,  de  dresser  une  liste  sembla- 
ble  a  celle  que  nous  annexons  ici.  II  serait  egalement  facile,  avec 
notre  systeme  de  counts  ou  credits,  de  determiner  l'lmportance  ou 
la  valeur  de  chaque  matiere,  de  facon  a  etablir  le  rapport  entre  ces 
cours  divers  et  le  cours  classique  adopte  comme  point  de  depart 
pour  la  comparaison.  Ce  sont  la  des  details  que  Ton  n'aura  guere 
de  peine  a  fixer. 

Pour  le  moment,  la  question  capitale  etait  celle-ci :  li  Comment 
ameliorer  la  valeur  intellectuelle  des  candidats,  de  facon  a  ne  laisser 
entrer  a  l'ecole  que  des  etudiants  vraiment  competents  et  a  en  ^car- 
ter de  plus  en  plus  les  eleves  issus  des  ecoles  speciales  de  prepara- 
tion? '      Pour  l'exprimer  encore  une  fois,  la  solution  selon  nous  est 
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celle-ci:  d'un  cote  faeiliter  1 'admission  a  ceux  qui  pendant  un  cer- 
tain nombre  d'annees  ont  suivi  un  cours  regulier  d  'etudes  et  y  ont 
obtenu  des  notes  satisf aisantes ;  d'un  autre  cote,  opposer  une  bar- 
riere  a  ceux  qui  desertent  les  colleges  ou  Ton  enseigne  ce  cours  regu- 
lier pour  s'inscrire  ilans  des  ecoles' speciales  de  preparation. 

William  McLaren. 

(Traduction  tie  Emile  Chartier.) 


II 


Comment  faire,  de  tous  les  futurs  hommes  de  profession,  des 
praticiens  qui  joignent  au  serieux  de  la  competence  professionnelle 
la  solidite  de  la  culture  genevale  ?  Comment  atteindre  ce  but  sans 
nuin  au  recrutement  necessaire  des  ecoles  profession  n<  lies?  Te'ls 
sont  les  deux  problemes  auxquels  ce  rapport  tente  d'apporter  un 
essai  de  solution. 

Ou  s'accorde  a  le  reconnaitre :  on  ne  sera  parvenu  au  but  que 
le  jour  ou  tons  les  aspirants  a  une  profession  auront  parcouru  le 
cycle  complet  des  etudes  classiques  ou  au  moins  elassieo-commer- 
ciales.  Mais  en  interdire  actuellement  l'entree  a  tous  ceux  qui 
n'ont  pas  acheve  ces  etudes,  c'est  paralyser  le  recrutement  des 
ecoles  professionnelles.  De  plus,  en  vertu  de  la  loi,  deux  portes 
donnent  «aujourd'hui  acces  aux  professions  :  le  certificat  profes- 
sional (brevet)  et  le  baccalaureat.  Or,  d'une  part,  exiger  des 
maintenant  de  tous  les  aspirants  la  presentation  d'un  diplome  de 
bachelier,  ce  serait  egalement  paralyser  le  recrutement  pour 
quatre  ou  cinq  ans,  sinon  plus.  D  'autre  part,  il  est  bien  vrai, 
L 'experience  l'a  prouve,  que  le  certificat  professionnel  peut  js'obtenir 
assez  facilement  apres  deux  annees  ou  meme  une  annee  d 'etudes 
dans  une  institution  speciale  de  preparation.  Le  fait  demontre 
que  la  possession  de  ce  certificat  n'atteste  pas  toujours  une  pre- 
paration-serieuse  et  que,  plus  vite  on  imposera  a  tous  une  formation 
solide,  mieux  ce  sera.  Seulement,  1 'imposition  d'une  culture  vrai- 
ment  complete,  comme  celle  des  colleges  par  exemple,  ne  pent  s'ope- 
rer  que  graduellement,  si  Ton  ne  vent  pas  blesser  certaines  >uscep- 
tibilites.   II  faut  done,  en  raison  de  ces  trois  difficuites  actuelb  3,  - 
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contenter  d'un  reglement  qui  am-eliore  d'epoque  en  epoque,  sinon 
d'annee  en  annee,  la  culture  generale  des  recrues. 

Pour  atteindre  cette  fin,  trois  moyens  semblent  s'offrir   : 

a)  Eilever,  de  tant  d'annees  en  tant  d'annees,  la  somme  des  con- 
naissanees  requises  pour  1 'admission  jusqu'a  ce  que,  au  bout  de- 
tant  d'annees,  le  cours  complet  d 'etudes  devienne  obligatoire   ; 

b)  'Simultanement,  rendre  le  programme  de  1 'exam-en  d 'ad- 
mission assez  difficile  ou  exiger  des  candidate  a  cet  examen  un  age 
assez  avance  pour  qu'ils  aient  autant  d'interet,  sinon  plus,  a  con- 
querir  par  un  cours  complet  le  diplome  de  bachelier ; 

c)  En  attendant,admettre  comme  1 'equivalent  du  certificat  pro- 
fessionnel  un  certificat  decerne  par  les  autorites  des  colileges.  Ce  te- 
moignage  attesterait  que  le  candidat  a  suivi,  dans  l'un  ou  1 'autre 
d'entre  eux,  tant  d'annees  d 'etudes,  qu'i'l  y  a  consacre  tant  d'heures 
a  tant  de  matieres  essentiel'les  a  toute  culture  generale  et  qu'il  a 
conserve,  a  11 'examen  de  chacune,  un  pourcentage  de  tant. 

Les  deux  premiers  moyens  sont  ceux  qu'il  faut  imposer  gra- 
duellement,  si  Ton  veut  obtenir  un  resultat  serieux.  Le  dernier  est 
la  mesure  provisoire.  Elle  a  pour  objet  a  la  fois  de  prevenir  les  dif- 
ficultes  du  recrutement,  de  laisser  ouvert  l'acces  de  la  profession  a 
des  sujets  qui  possedent  deja  une  certaine  culture,  de  diminuer  peu 
a  peu  le  prestige  qui  entoure  actuellement  l'examen  professionneil 
d 'admission,  et,  par  contre-eoup,  de  r  el  ever  celui  des  etudes  classi- 
ques  ou  au  moins  classico-commerciales. 

Comment  appliquer  cette  mesure  provisoire?  Pour  determiner 
ce  point,  le  rapporteur  ei  son  collegue  ont  compare  les  horaires  et 
les  programmess  des  colleges  classiques  francais,  tel  cehii  de  Saint- 
Hyacinthe,  avec  ceux  des  High  Schools  et  des  College  Courses  an- 
glais, dont  McGill  est  le  type. 2  Cette  comparaison  les  a  conduits  a 
des  conclusions  assez  imprevues.  Le  resultat  d 'ensemble  de  cette 
comparaison  est  annexe  en  appendice  a  ce  rapport. 


2  Si  Ton  acceptait  le  principe  du  projet.  il  faudrait  etablir  un  sem- 
blable  parallele  entre  les  colleges  classico-commerciaux  frangais  et  le 
Scientific  Course  de  McGill. 
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Ce  tableau  d 'ensemble  suggere  plusieurs  reflexions.  Les  sui- 
vantes  concernent  direetement  notre  sujet : 

a)  Dans  les  colleges  anglais  comme  franeais,  le  programme 
collegial  des  cinq  premieres  annees  impose,  en  fait  de  lettres,  I'en- 
seignement  du  gree,  du  latin,  du  franeais  et  de  1 'anglais,  de  l'his- 
toire  universelle  et  de  eelle  des  litteratures,  des  preceptes  litterai- 
res  et  de  la  geographie.  En  fait  de  sciences,  il  comporte  1 'etude  des 
mathematiques  -par tout  et  en  plus,  a  McGill,  celui  de  la  eh'imie. 
Aucun  des  deux  programmes  n'inclut  la  philosophie  et  les  sciences  . 
naturelles  avant  la  septieme  annee; 

b)  Dans  les  colleges  anglais,  renseignement  des  sciences  pen- 
dant les  cinq  premieres  annees  est  presque  le  double  de  ce  qu'il  est 
pendant  les  trois  dernieres.  Inversement,  dans  les  colleges  franeais, 
il  est  trois  fois  plus  considerable  pendant  les  trois  dernieres  que 
pendant  les  cinq  premieres ; 

c)  Au  contraire,  renseignement  des  lettres  dans  les  colleges 
franeais  est  cinq  fois  plus  considerable  pendant  les  cinq  premieres 
annees  que  pendant  les  trois  dernieres.  Dans  les  colleges  anglais, 
pendant  cette  meme  periode  des  trois  dernieres  annees,  il  est  le 
triple  de  ce  qu'il  est  pendant  les  cinq  premieres; 

d)  En  somme,  pendant  les  cinq  premieres  annees,  les  colleges 
franeais  donnent  plus  d  'importance  aux  lettres,  les  anglais  aux 
sciences ;  pendant  les  trois  dernieres,  les  maisons  anglaises  insistent 
sur  les  lettres,  les  franchises  sur  les  sciences. 

D'apres  ces  donnees,  il  semble  d'abord  possible  d'eta-blir  une 
equivalence  entre  irexamenprofessionnel  d 'admission  et  le  cours  des 
colleges  franeais  et  anglais.  On  prendrait  pour  base  premiere 
le  nombre  d 'annees  de  cours.  Si  l'on  compare  le  programme  de 
1'examen  avec  celui  des  cinq  premieres  annees  de  cours  dans  les 
colleges,  on  constate  que  ceux-ci  fournissent,  pendant  ce  temps, 
une  somme  de  connaissances  fort  superieure  a  eelle  que  sup- 
pose l'o'btention  du  certificat  professionnel.  A  la  rigueur,  cette 
'  premiere  base  pourrait  done  suffire.  Si  on  la  trouve  insuffi- 
sante,  on  pourrait  en  plus  etablir  1 'equivalence  sur  le  nombre  de 
matieres  a  etudier  comme  essentielles  a  la  culture  generale  et,  simul- 
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tanement,  sur  le  pourcentage  de  points  a  conserver  a  1'exama.em  de 
chaque  matiere.  Les  colleges  anglais  developpent  davantage  1 'etude 
des  sciences,  les  colleges  francais  celle  des  lettres.  II  n'y  au-rait  qu'a 
exiger  des  eleves  des  premiers,  sur  les  matieres  scientifiques,  un 
pourcentage  d'heures  et  de  points  plus  eleve  que  sur  les  matieres  lit- 
teraires;  dans  les  colleges  francais,  le  meme  pourcentage  serait  au 
contraire  plus  eleve  pour  les  lettres  que  pour  les  sciences.  Par  ce 
procede  on  sauvegar  derail  deux  systemes  d 'instruction  appuyes  sni- 
des principes  differents  et  auxquels  mil  des  tenants  de  part  et  d 'au- 
tre ne  voudra  certain  ement  renoneer.  La  mesure  provisoire  se  trou- 
vant  abrogee  quand  le  cours  complet  sera  devenu  ohligatoire,  le 
pourcentage  dans  les  deux  sections  sera  le  meme  pour  les  eleves  an- 
glais et  francais. 

Oette  equivalence  possible  serait  aussi  ahso'Iument  juste. 
.D  'abord,  ce  qu'on  attend  de  1 'aspirant-prof  essionnel,  c'est  une 
eomiaissanee  suffisante  des  elements  des  sciences  et  des  lettres.  Qui 
niera  que  cinq  annees  d 'etudes,  en  attendant  qu'on  puisse  exiger 
davantage,cinq  annees  d 'etudes  faites  posement  et  surveillees  par  des 
maitres  vigi!lants,valent  bien  1 'annee  on  les  deux  annees  que  Ton  con- 
sacre  a  la  preparation  de  Texamen  professionne'l  dans  une  ecole  spe- 
ciale?  lei,  on  se  livre  au  "ehauffage"  et  Ton  torture  la  memoire : 
l'examen  subi,  eelle-ei  se  debarrasse  le  plus  tot  possible  d'un  fardeau 
dont  elle  s'etait  chargee  uniquement  en  vue  d'un  succes  momentane. 
La,  on  acquiert  une  culture  qui,  pour  ne  pas  etre  complete  encore, 
l'emporte  de  beaucoup  sur  le  gavage  des  "  nids  a  brevets  ".  De 
plus,  il  est  vrai  que,  pendant  ces  cinq  premieres  annees,  les  etudes 
litteraires  sent  plus  considerables  .clans  les  colleges  francais,  les  etu- 
des scientifiques  dans  les  colleges  anglais.  Mais  la  difference  dans 
le  pourcentage  d'heures  et  de  points,  dont  il  a  ete  question  plus 
haut,  equilibrerait  les  deux  situations.  Enfin,  en  exigeant  la  cin- 
quienie  annee,  on  admettrait  dans  la  profession  des  jeunes  gens  deja 
inities  aux  methodes  proprement  universitaires.  Des  la  premiere 
annee  du  College  Ccnirsc  chez  les  Anglais,  des  ;la  premiere  annee  du 
cours  de  hit  res  chez  des  Francais,  le  systeme  des  cours  on  confe- 
rences remplace  a  pen  pres  le  systeme  des  classes  on  lecons.  De 
toute  facon  done,  1 'equivalence  proposee  ne  blesse  en  -rien  la  justice 
due  aux  porteurs  du  certificat  professionneL 
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Des  lots,  puisqu'elle  est  possible  et  legitime,  pourquoi  ne  recon- 
naitrait-on  pas  des  1921  cette  equivalence  entre  le  certificat  collegia! 
et  le  certificat  professionneH  Cette  reconnaissance  procurerait  un 
a  vantage  imine  diat.  Les  jeunes  gens  qui  ont  commence  leurs  etudes 
classiques,  au  lieu  de  les  interrompre  eonime  aujourd'hui  apres  la 
deuxieme  ou  la  troisieme  annee,  les  eontinueraient  necessairement 
jusqu  'apres  la  cinquieme.  II  ne  resterait  plus  qu'a  completer  la 
mesure  d'ann^es  en  annees,  pour  ne  pas  brusquer  1 'imposi- 
tion d'un  cliangement  aussi  desirable.  En  1922,  oil  pourrait  im- 
poser  en  plus  la  sixieime  annee,  et,  en  1924,  les  deux  dernieres 
annees  du  cours  a  la  fois,  vu  qu'elles  sont  inseparables  dans  la. pra- 
tique. A  partir  de  1926,  tous  les  futurs  professionnels  auraient 
recu,  avant  leur  admission,  une  culture  generale  complete,  leurs 
predecesseurs  d'ici  la  une  formation  satisfaisante.  C'etait  le  but 
a  atteindre.  On  y  sera  parvenu  graduellement,  sans  imposer  d'un 
coup'  le  cours  complet,  sans  supprimer  le  certificat  professdonneil 
encore  exigible  de  ceux  qui  auront  ecboue  au  baccalaureat  et  done 
sans  nuire,  en  attendant,  au  recrutement  des  ecoles. 

Pour  conclure,  si  Ton  agree  le  principe  de  ce  pro  jet,  le  rappor- 
teur et  son  collegue  aideront  avec  plaisir  a  determiner  le  noml)re 
(Vheures  de  cours  a  suivre  et  le  pourcentage  de  points  a  conserve!* 
sur  chaque  niatiere  en  1921,  puis  de  1921  a  1924.  lis  contribueront 
avec  le  meme  plaisir  a  la  comparaison  qu'il  faudra  faire  entre  les 
programmes  des  trois  sortes  de  colleges  ou  les  candid ats  sont  sus- 
ceptibles  d 'avoir  etudie  pendant  les  cinq,  six  ou  hurt  annees  pres-- 
crites. 

Chanoine  Emile  Chartier. 


HOW  TO  RAISE  THE  EDUCATIONAL  STANDARD 
OF  PROFESSIONAL  MEN  ' 

I 

How  are  we  to  turn  all  future  professional  men  into  good 
practitioners  who  are  at  the  same  time  equipped  with  a  broad  gene- 
ral culture?  How  are  we  to  arrive  at  this  goal  without  interfering 
with  the  necessary  recruitment  to  the  profession  ?  Such  are  the  two 
problems  to  which  this  report  attempts  to  bring  one  form  of  solu- 
tion. 

It  is  generally  accepted  that  the  real  goal  will  not  have  been 
attained  unless  when  all  those  aspiring  to  a  profession  shall  have 
completed  the  full  course  of  study  leading  to  the  B.  A.  degree  in 
one  or  other  of  the  recognized  institutions,  French  or  English.  But 
to  close  the  door  at  this  moment  to  all  those  who  had  not  completed 
these  studies  would  result  in  a  paralysis  of  the  recruitment  to  the 
professional  schools.  At  the  present  time,  by  virtue  of  the  law,  two 
doors  give  access  to  the  profession :  the  Board  examination  and  the 
B.  A.  degree.  Now,  on  the  one  hand,  to  demand,  from  now  on,  the 
possession  of  a  B.  A.  degree  on  the  part  of  all  candidates,  would,  as 
above,  paralyse  the  recruitment  for  four  or  five  years  if  not  more. 
On  the  other  hand,  past  experience  has  shown  repeatedly  that  the 
Board  examination  can  be  passed  with  comparative  ease  after  two 
years,  or  even  one  year,  of  study  in  a  cramming-school.  This  fact 
'proves  that  the  possession  of  the  Board's  Diploma  does  not  always 
imply  a  proper  preparation  for  the  examination  and  that  the  sooner 
a  previous  course  of  study  of  real  value  be  insisted  on  from  all 
candidates,  the  better  will  it  be.    Only,  the  requirement  of  a  really 


1  The  reports  were  set,  at  the  request  of  the  Board  of  Dental  Sur- 
geons, by  a  Committee  including  Dr  Joseph  Nolin,  president,  with  Profes- 
sors William  McLaren,  of  the  Montreal  Hign  School,  and  Canon  Emile 
Chartier,  of  Montreal  University.  —  Both  reports  were  written  separately 
by  the  authors. 
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complete  culture,  such  as  that  given  by  the  colleges  for  example,  cant 
only  be  introduced  gradually,  if  one  wishes  to  avoid  wounding  cer^ 
taiii  susceptibilities. 

We  must  then,  on  account  of  these  three  present  difficulties,  be- 
satisfied  with  a  regulation  which  will  result  in  a  periodical,  if  not 
annual,  amelioration  of  the  general  culture  of  the  candidates. 

To  attain  this  end,  three  means  seem  to  be  open  to  the  Boards  of ' 
Governors : 

a)  Every  such  number  of  years  to  raise  the  required  total 
number  of  subjects  studied  until,  at  the  end  of  so  many  years,  the 
complete  course  of- studies  become  obligatory; 

b)  'Simultaneously,  make  the  Board  examination  difficult 
enough,  or  increase  the  limit  of  age  required  by  the  candidate  to- 
such  an  extent,  that  the  latter  would  have  as  much  interest,  if  not 
more  so,  to  acquire  his  B.  A.  degree  after  a  complete  course,  as  to  sit 
for  the  Board  examination ; 

c)  Meanwhile  accept  as  the  equivalent  of  the  Diploma  a  certi- 
ficate awarded  by  the  College  authorities.  This  document  would 
certify  that  the  candidate  had  made,  in  one  or  other  of  the  reco- 
gnized institutions,  so  many  years  of  study,  that  he  had  given  so- 
many  hours  to  such  and  such  subjects,  essential  to  all  general  cul- 
ture, and  that  he  had  secured  in  each  examination  a  percentage  of 
so  much. 

The  two  first  means  are  those  which  must  be  imposed  gradually, 
if  a  result  of  real  value  is  to  be  obtained. 

The  third  is  a  temporary  measure.  It  has  as  its  object,  at  one 
and  the  same  time,  to  avoid  the  difficulties  of  recruitment,  to  allow 
those  to  enter  the  profession  who  already  possess  a  certain  culture, 
to  gradually  take  away  from  the  prestige  at  present  surrounding 
the  Diploma,  and,  as  a  counter-effect,  to  add  to  that  of  the  regular 
studies  in  the  usual  institutions. 

How  are  we  to  apply  this  provisional  measure?  To  decide  this 
point,  the  writer  and  his  colleague  have  compared  the  time-tables 
and  the  courses  of  study  of  .the  French  Classical  Colleges,  such  as: 
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that  of  St.  Hyacinthe,  with  those  of  the  English  High  'Schools  and 
Colleges,  of  which  McGiM  is  the  type,  taking  in  the  latter  a  purely 
classical  course  throughout. 

This  comparison  has  led  the  Committee  to  certain  rather  un- 
expected conclusions.  In  the  Appendix  are  given  in  the  first  place 
the  tabulated  results. 

This  table  of  results  suggests  several  conclusions.  The  follow- 
ing directly  concern  our  subject. 

a)  In  the  English  as  in  the  French  educational  institutions, 
the  programme  of  work  for  the  first  five  years  includes,  on  the 
literary  side,  the  teaching  of  Greek,  Latin,  French,  English,  Gene- 
ral History  and  History  of  Literature,  Literary  Composition  and 
Geography ;  on  the  Science  side  it  includes  the  study  of  Mathematics 
in  both,  and  in  addition,  that  of  Chemistry  in  the  English  Course. 
Neither  of  the  two  programmes  includes  Philosophy  or  Natural 
Science  (such  as  Botany),  before  the  seventh  year; 

b)  In  the  English  institutions,  the  science  teaching  during 
the  first  five  years  is  almost  the  double  of  what  it  is  during  the 
three  last  years.  Inversely,  in  the  French  Colleges  it  is  three  times 
greater  during  the  three  last  than  during  the  first  five  years ; 

c)  On  the  other  hand,  the  teaching  of  literary  subjects  in  the 
French  Colleges  is  five  times  greater  during  the  first  five  years  than 
during  the  three  last  years  ;  while  in  the  English  institutions  lite- 
rary subjects  during  the  last  three  years  take  up  three  times  what 
they  do  during  the  first  five  years ; 

d)  In  short,  during  the  first  five  years,  the  French  Colleges 
attach  moire  importance  to  their  literary  studies,  the  English  to 
their  science;  during  the  three  last  years,  the  English  institutions 
pay  more  attention  to  their  literary  studies,  the  French  to  their 
science. 

In  the  first  place  it  seems  possible  to  establish,  according  to  the 
above  data,  an  equivalence  between  the  Diploma  and  the  French  and 
English  courses  of  study.  The  first  basis  of  equivalence  would  be 
the  number  of  years  of  study.    Now,  if  we  compare  the  list  of  sub- 


jects  for  the  Board  Examination,  with  that  of  the  first  five  years  in 
the  Colleges,  we  see  at  once  that  the  latter,  over  this  period  of  time, 
furnish  a  total  of  knowledge  much  superior  to  that  which  the  pass- 
ing- of  the  Board  'examination  implies.  Strictly  speaking  therefore, 
the  first  basis  of  equivalence  might  be  taken  as  sufficient.  If  it 
were 'found  insufficient,  one  might  in  addition  establish  the  equiva- 
lence on  a  consideration  of  those  subjects  studied  which  are  essential 
to  all  general  culture,  at  the  same  time  taking  into  account  the  per- 
centage of  marks  to  be  obtained  in  the  examinations  on  each  sub- 
ject. The  English  institutions,  in  the  number  of  years  considered, 
devdlop  to  a  greater  degree  the  study  of  scientific  subjects,  the 
French  Colleges  that  of  the  literary  subjects.  We  should  only  have 
to  demand  from  the  students  of  the  first  a  greater  percentage  of 
hours  of  study  and  of  marks  obtained  in  their  science  than  in  their 
literary  subjects;  in  the  French  Colleges,  the  percentage  would,  on 
the  other  hand,  be  greater  for  the  literary  subjects  than  for  the 
science.  By  this  method,  two  systems  of  education  based  on  diffe- 
rent principles  would  be  conserved,  for  on  neither  hand  would  any 
of  the  holders  thereof  agree  to  a  change  in  their  system  in  itself. 
When  the  complete  course  of  studies  will  have  become  obliga- 
tory, the  percentage  in  the  two  sections  will  be  the  same  for  both 
English  and  French  students. 

This  possible  equivadence  would  be  just  and  right  in  every  way. 
In  the  first  place,  what  one  expects  to  find  in  the  aspiring  profes- 
sional man,  is  a  sufficient  knowledge  of  the#lements  of  science  and 
literary  subjects.  Who  will  deny  that  five  years  of  study,  until  such 
time  as  we  can  ask  for  more,  five  years  of  study  carried  on  in  a 
normal  steady  fashion  under  the  direction  of  vigilant  teachers,  are 
well  worth  the  year  or  two  which  are  given  to  the  preparation  for 
the  Board  examination  in  a  cramming-school  ?  In  the  latter,  straight 
cramming  is  resorted  to,  the  memory  being  stuffed  with  informa- 
tion, the  whole  of  which,  once  the  examination  is  over,  is  discarded 
at  the  earliest  possible  moment,  it  being  nothing  but  a  burden  which 
the  memory  had  carried  in  view  of  momentary  success. 

According  to  the  alternative  system,  a  student  acquires  a  certain 
culture,  which,  while  not  yet  complete,  is  infinitely  superior  to  the 
stuffing  of  the  cramming-schools. 
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Further,  it  is  true  that,  during  the  first  five  years,  literary 
studies  take  up  the  greater  part  of  the  time  in  the  French  Colleges, 
scientific  studies  in  the  English  institutions.  But  the  proposed 
difference  in  the  percentage  of  hours  of  study  and  of  marks  gained, 
which  has  been  discussed  above,  would  balance  the  two  positions. 

Finally,  in  asking  for  the  fifth  year,  we  should  be  admitting  to 
their  professional  studies  students  already  accustomed  to  Univer- 
sity methods  properly  so-called.  From  the  first  year  of  College 
Course  on  the  English  side,  from  the  first  year  of  the  conrs*de  let- 
tres  on  the  French,  the  system  of  lectures  almost  everywhere  repla- 
ces the  system  of  classes  or  lessons ...  In  no  way,  therefore,  does  the 
equivalence  proposed  work  an  injustice  towards  those  already  hold- 
ing the  Board  Diploma. 

Since  then  it  is  possible  and  legitimate  to  do  so,  why  should  we 
not  from  1921  onwards  recognize  this  equivalence  between  the  fifth 
year  college  certificate  and  the  Diploma?  Such  recognition  would 
secure  an  immediate  advantage.  Young  fellows  who  had  started  on 
their  secondary  education,  instead  of  interrupting  them  as  they  do 
today  at  the  end  of  the  second  or  third  yeai\would  necessarily  con- 
tinue them  until  the  end  of  the  fifth  year. 

There  would  remain  but  to  complete  the  measure  from  year  to 
year,  so  as  not  to  introduce  the  change,  desirable  though  it  be,  too 
abruptly.  In  1922  the  Board  could  demand  the  sixth  year  in  addi- 
tion, and  in  1924  the^ast  years  of  the  course  at  once,  since  the  latter 
are  inseparable  in  practice. 

From  1926  onwards  all  future  professional  men  would  have 
received,  before  starting  their  professional  studies,  a  complete  ge- 
neral culture ;  their  predecessors,  from  now  until  that  time,  a  fairly 
satisfactory  formation. 

It  was  the  goal  which  we  had  in  view.  We  shall  have  reached  it 
gradually,  without  imposing  at  one  stroke  the  complete  college 
course,  without  suppressing  the  Diploma,  and  therefore  without, 
meanwhile,  interfering  with  the  recruitment  to  the  profession. 

In  conclusion,  if  the  Boards  accept  this  project  in  principle, 
the  writer  and  his  colleague  will  have  much  pleasure  in  helping 
them     to    determine    the    number    of    hours    of   class    to    be     at- 
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tended,  and  the  percentage  of  marks  to  be  made  in  each  subject 
in  1921  and  then  from  1921  to  1924.  They  will  lend  their 
assistance  with  the  same  pleasure  towards  making  the  comparison 
which  must  be  made  between  the  programme  of  study  of  the  three 
kinds  of  College  in  which  the  candidates  may  have  completed  their 
five,  six  or  eight  years  of  study. 

Canon   Emile   Chartier. 

Ph.  D.,  M.  A.,  Lie.  litt.  (Paris.). 

Dean  of  the  Faculty  of  Letters 

of  Montreal  University. 
(Translated  h^  William  McLaren.) 
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1.  The  examination  as  it  now  stands  comprises  a  wide  pro- 
gramme of  subjects,  some  thirteen  in  all. 

The  main  object  aimed  at,  in  requesting  aspiring  professional 
men  to  pass  such  an  examination  as  that  of  the  Boards,  is  to  ensure 
their  being  possessed  of  a  liberal  education  and  general  knowledge 
as  the  outcome  of  a  course  of  continuous  study  over  a  number  of 
years. 

But  what  do  we  know  of  the  majority  of  candidates?  These 
give  but  little  thought  as  to  whether  they  do  or  do  not  make  good 
marks  in  their  ordinary  school  work.  Indeed  they  hasten  to  leave 
school  as'early  as  is  practicable  and  attend  cramming-schools,  where 
they  are  prepared  for  passing  the  Board  examination  in  one'or  two 
years,  no  matter  what  their  'previous  school  education  or  record 
may  have  been.  Their  memories  are  packed  for  the  occasion  of  the 
examination  alone  and  it  is  undoubted  that  any  passing  knowledge 
which  they  may  have  had  is  soon  quickly  forgotten  or  discarded. 

It  is  a  well-known  fact  amongst  educationalists  that  the  only 
road  to  real  general  knowledge,  and  the  improved  or  cultured  mind 
accompanying  such  knowledge,  is  that  travelled %by  the  student  who 
pursues  a  regular  course  of  study  over  a  number  of  consecutive 
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years.  Such  a  goal  cannot  possibly  be  attained  by  a  system  of 
cramming  such  as  the  present  examination  conditions  tend  to  encou- 
rage. It  can  safely  be  said  therefore  that  these  conditions  defeat 
the  very  purpose  for  which  the  examination  was  originally  insti- 
tuted, that  is  to  say,  the  ensuring  of  the  candidate  being  possessed 
of  general  knowledge  and  culture  acquired  through  continuous 
study  over  a  number  of  years. 

The  fau'lt  of  the  present  system  is  therefore  obvious  to  all  who 
come  to  examine  it,  and  may  be  summed  up  by  saying  that,  whereas 
a  list  of  subjects  for  examination  is  drawn  up  and  papers  on  these 
set,  there  is  no  attention  whatever  paid  to  the  question  of  how  the4 
candidates  have  prepared  themselves  for  the  examination,  which  is 
the  feature  nevertheless,  rather  than  the  ability  to  pass  a  given  test, 
which  must  always  determine  the  real  nature  of  the  candidates' 
knowledge. 

Keeping  this  summing-up  strictly  before  us  therefore,  and  not 
allowing  ourselves  to  be  drawn  aside  by  other  questions  for  the 
moment,  the  problem  is  how  best  to  meet  and  to  solve  this  question. 

2.  The  solution  must  obviously  have  as  its  main  feature  the 
encouraging  of  prospective  candidates  to  remain  at  their  ordinary 
schools  or  colleges  until  they  wish  to  commence  their  professional 
studies,  rather  than  to  leave  these,  as  the  practice  now  is,  and  to 
attend  special  cramming-schools.  Evidently,  the  solution  par  excel- 
lence would  be  the  requesting  of  a  B.  A.  degree,  which  would  be  a 
guarantee  in  itself  of  the  candidates'  preparation  and. attainments. 
Whilst  setting  this  as  our  ideal,  however,  to  which  we  may  attain 
gradually,  it  is  not  practicable,  nor  would  it  be  fair,  suddenly  to 
insist  on  such  qualification.  Besides,  the  numbers  coming  forward 
to  take  up  their  professional  studies  would  at  once  be  reduced  and 
several  years  would  have  to  pass  before  the  numbers  would  become 
normal  again. 

But  if  we  could  not,  in  fairness,  ask  for  a  complete  college  course 
from  our  candidates,  we  should  be  perfectly  justified,  and  should 
thus  be  solving  our  problem,  in  giving  more  favorable  consideration 
to  those  who  had  remained  at  school  or  college  over  a  certain  num- 
ber of  years,  whilst  keeping  the  entree  difficult  for  those  who  wished 
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to  avoid  these  years  of  study  by  making  a  short-cut  through  the 
cramming-schools. 

The  Boards  could,  for  example,  remembering  always  that  the 
object  in  view  is  to  have  candidates  come  forward  who  have  been 
real  students,  let  it  be  known  that  from  a  certain  year  onward,  say 
1921,  a  candidate  who  could  show  by  certificate  that  he  had  success- 
fully passed  all  his  school  and  college  examinations  over  a  certain 
minimum  number  of  years,  would  be  granted  a  pass  from  the  Boards 
without  further  examination.  A  candidate  on  the  other  hand  who 
could  not  show  such  a  record  of  school  and  college  would  be  required 
to  pass  a  Board  examination,  and  in  addition  he  would  be  prohibited 
from  taking  such  examination  until  he  had  attained  a  certain  mini- 
mum age,  to  be  fixed  by  the  Boards.  The  tendency  of  such  a  regula- 
tion would  be  to  make  candidates,  in  their  own  interests,  remain  at 
school  and  college,  putting  in  good  steady  work,  in  order  to  obtain 
the  regulation  qualifications  asked  for. 

3.  Granted  that  this  is  the  type  of  solution  best  suited  to  our 
needs,  it  remains  to  be  considered  what  is  the  most  suitable  number 
of  years  of  study  to  lay  down  as  the  minimum  to  begin  with. 

There  is  no  doubt  whatever  in  my  mind  that  were  the  Boards  to 
accept  the  High  School  graduating  certificate  (French  or  En- 
glish), this  would  already  be  a  real  step  in  advance  and  would  bring 
forward  a  much  better  type  of  candidate  than  at  present,  i.  e.,  from 
the  point  of  view  of  general  knowledge  and  culture  as  well  as  from 
that  of  being  a  real  student  accustomed  to  regular  normal  study. 

But  I  consider  that  the  accepting  of  this  standard  would  not 
embody  all  the  improvement  that  could  be  wished  for,  even  putting 
the  latter  at  its  minimum.  School  boys,  as  such,  are  not  really 
fitted  to  immediately  profit  in  the  highest  degree  from  their  pro- 
fessional classes.  They  are  still  accustomed  to  class-room  supervi- 
sion and  regulated  study.  The  art  of  independent  study  has  not 
yet  been  acquired,  and  it  would  certainly  be  very  much  to  the  bene- 
fit of  the  professional  schools  had  their  students  already  been  ini- 
tiated to  University,  as  compared  with  school  methods. 

Bearing  in  mind  therefore  all  the  desiderata  under  consideration. 
it  would  seem  that  the  most  suitable  minimum  number  of  years  to 
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ask  for  would  "be  five  years  of  secondary  education,  that  is  to  say, 
four  years  of  High  School  and  one  year  of  College  course,  the  Belles 
Lettres  of  the  French  Colleges  in  other  words. 

A  candidate  who  could  show  certificates  of  regular  passing  of 
examination  up  to  such  a  point  in  his  studies  would  fulfil  the  con- 
tinuous and  regular  study  conditions  laid  down  as  so  desirable.  He 
would  in  addition  have  passed  through  the  transition-stage  separat- 
ing the  school-boy  from  the  College  student ;  he  would  have  learnt 
to  know  the  difference  between  a  class-room  and  a  lecture-hall,  and 
in  so  far  would  be  the  better  fitted  to  immediately  derive  the  maxi- 
mum of  benefit  from  his  professional  studies. 

This  then  forms  the  conclusion  to  which  the  Committee  has 
come,  and  for  the  reasons  given.  Having  in  view  the  ultimate  re- 
quirement of  a  B.  A.  degree  as  the  qualification,  the  minimum  num- 
ber of  years  required  could  be  increased  by  one  every  so  many 
years,  so  as  to  gradually  attain  the  real  goal  without  stopping  the 
recruiting  of  the  profession  or  too  suddenly  changing  the  character 
of  the  conditions  of  entry.  In  ten  or  twelve  years'  time,  the  B.  A. 
requirement  would  have  been  reached  in  easy  stages. 

4.  If  the  question  under  consideration  at  present  had  been  the 
revision  of  the  list  of  subjects  of  examination,  pure  and  simple,  the 
tendency  of  the  Committee  would  have  been  %to  suggest  the  elimina- 
tion of  certain  subjects  altogether,  as  being  direct  incentives  to 
those  who  entertain  the  idea  of  attending  cramming-schools.  A 
comparative  study  of  the  complete  courses  of  study  of  the  French 
and  English  colleges,  leading  to  the  B.  A.  degree  (starting  from 
the  1st  year  of  High  School),  shows  that  Philosophy,  for  example, 
appears  in  neither  of  these  courses  until  the  7th  year,  i.  e.,  3rd  year 
of  College  course,  but  at  that  point  it  appears  in  both  French  a<nd 
English  courses.  Having  in  view  the  kind  of  candidate  at  present 
coming  forward,  therefore,  the  majority  of  whom  have  not  even 
finished  High  School  properly,  fair  less  3rd  year  of  College,  it  is 
not  consistent  that  such  an  advanced  subject  should  appear  in  the 
list.  The  same  might  be  said  of  the  Botany  paper,  for  similar  rea- 
sons.— But  such  revision  of  subjects  is  not  our  real  problem  for  the 
moment,  and,  in  fact,  remembering  once  more  the  real  problem  we 
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are  dealing  with,  viz. :  the  endeavour  to  secure  candidates  who  have 
been  studying  regularly  over  a  number  of  years,  I  am  inclined  to 
the  opinion  that  the  advanced  subjects  mentioned  should  be  retain- 
ed, as  a  further  discouragement  for  those  who  prefer  not  to  remain 
regularly  at  school  and  college,  and  who  therefore  would  be  compell- 
ed to  pass  an  examination  set  by  the  Boards.  In  their  case,  evidently, 
it  would  mean  a  cramming-school  preparation,  but  the  tendency 
would  be  to  make  such  a  type  of  candidate  decrease  in  number, 
while  the  ranks  of  those  regularly  studying  at  school  and  college 
would  be  correspondingly  increased,  which  is  what  we  are  aiming  at. 

There  is  one  point  however  which  might  be  mentioned  in  con- 
nection with  the  question  of  list  of  subjects  of  examination. 

Ultimately,  when  the  B.  A.  degree  will  be  the  requirement, 
there  will  be  those  coming  forward  who  will  have  studied  their  full 
eight  years,  and  yet  have  failed  to  take  their  degree.  Such  candi- 
dates should  be  asked  to  pass  a  Board  examination,  but  based  on 
the  final  subjects  of  a  typical  B.  A.  degree.  These  never  include 
the  elementary  subjects  such  as  arithmetic,  etc.,  at  present  figuring 
on  the  Boards'  list,  which  would  certainly  have  to  be  revised  in  this 
respect.  Such  revision  could  with  profit  be  carried  out  at  once,  and 
this  revised  list  of  subjects  could  immediately  be  given  out  as  that 
on  which  the  candidates  preferring  to  take  a  Board  examination 
would  be  required  to  pass.  This  would  not  involve  so  many  suc- 
ceeding changes  and,  when  the  day  of  the  B.  A.  degree  arrived,  all 
the  mechanism  for  the  non-degree  candidate  would  already  be  in  a 
state  not  only  of  preparation  but  of  activity. 

5.  The  writer  and  his  colleague  have  based  all  their  compari- 
sons of  courses  of  study  on  the  classical  courses  in  both  the  French 
and  English  'Schools  and  Universities.  This  formed  the  simplest 
basis  of  'comparison,  and,  as  the  annexed  tables  show,  many  interest- 
ing figures  result  from  the  comparison.  The  system  of  ' '  counts  ' 
or  "  credits  "  was  adopted,  i.  e.  one  credit  in  any  subject  is  reckon- 
ed as  one  hour's  situdy  per  week  over  a  school  session. 

It  is  easily  noticeable  that  the  French  and  English  systems  dif- 
fer radically  in  this,  viz.,  that  the  latter  have  a  fairly  even  mixture 
of  their  scientific  and  literary  subjects  throughout,  with  perhaps 
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more  science  than  literature  at  first  and  then  vice-versa,  while  the 
French  system  consists  in  taking  chiefly  literary  subjects  first,  and 
then  practically  all  the  science  in  the  final  years.  Which  system  is 
superior  is  not  for  us  to  say,  hut  the  fact  is  that  each  results  in  a 
general  mental  training  of  very  high  value,  and  in  the  total,  the 
sums  of  credit  to  each  of  the  subjects  are  remarkably  similar. 

6.  The  minimum  number  of  five  years  has  been  decided  on 
having  in  view  the  subjects  studied  in  the  two  courses  compared. 
There  are  other  courses  of  study  in  existence,  in  both  the  French 
and  English  systems,  in  which  the  list  of  subjects  studied  differs 
from  those  tabulated.  It  would  be  an  easy  matter  to  draw  up  similar 
tables  for  each  of  the  other  courses,  and  by  the  system  of  counts  or 
credits  to  allocate  the  importance  or  value  to  be  assigned  to  each 
subject  so  as  to  establish  an  equivalence  with  the  classical  courses, 
taken  as  standard. 

These  are  matters  of  detail  which  are  easily  capable  of  arran- 
gement. 

For -the  moment,  the  main  problem  stands:  "  How  are  we  to 
make  for  an  improvement  in  the  type  of  candidate,  so  as  to  attract 
the  real  student,  rather  than  the  product  of  a  cramming-school?  ' 
The  solution,  to  repeat  it  once  more,  is,  in  my  opinion,  to  be  found 
most  simply  b}^  making  the  entrance  relatively  easy  for  those  who 
remain  regularly  at  school  and  college  for  the  minimum  number  of 
years,  and  who  have  a  creditable  record  there,  while  putting  up  bar- 
riers for  those  who  prefer  to  abandon  their  regular  studies  for  other 
means  of  acquiring  their  knowledge. 

William  McLaren,  M.  A.,  B.  Sc. 

Montreal  High  School. 
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TABLEAU  D'EQUIVALENCE1  -  TABLE  OF  EQUIVALENCE 

1.  Matieres  du  cours  classique  complet  —  Subjects  of  the  whole 
Classical  Course. 

COURS  COLLEGIA!,  —  HIGH  SCHOOL 


MATIERES 

Ire  an nke 

1st  YEAR 

2e  AN  NEE 
2nd  YEAR 

3e  AN  NEE 

3rd  year 

4e ANNEE 
4tll  YEAR 

SUBJECTS 

Angl. 
Engl. 

Fran. 
Fren. 

Angl. 
Engl. 

Fran. 
Fren. 

Angl. 
Engl. 

Fran. 
Fren. 

Angl. 
Engl. 

Fran. 

Fren. 

Lang- ue   ma  tern  el  le 
Mother  tongue    . 

&% 

5 

4% 

5 

1 

1% 

3%    1 

1 

1% 

2% 

Langue    second  e 

Second    language     . 

2% 

3 

3 

3        II   3 

3 

2  3/4 

3 

Li  tte nature — Literature 

■2% 

3% 

Latin 

3        |    7%    ||   4% 

8%    II  ^ 

5        1 

5% 

5 

Grec   —   Greek    . 

1             II 

II   33/4 

5        1 

4 

2% 

Histoire  —  History 

2%    1   3%    II  2% 

2y2  11  iya 

2%    | 

% 

2% 

Geographic — Geography 

1%    1   3%    ||   1 

3%  II 

3%    | 

Mathematique 
Mathematics 

*% 

2% 

1   5 

| 

2%    II  6% 

■ 

2%    1 

| 

4% 

2 

Chimie  —  Chemistry    . 

! 

II 1 

1 

2 

C  al  1  i  gra  phie — Wr  it  i  ng 

|i     1       "1! 

II 

1 

Diction  —   Elocution    . 

1  i%  1         II  i 

II 

I 

%    1 

Dessin  —  Drawing 

1   2        |             ||   2 

II 

I 

| 

Gymnast  i  que 
Gymnastics     . 

1    &  1         !!    % 

1         1         II 

II  % 

1! 

1 

Tot an x  —   Totals 

23%    |25i4    H2334 

25V,    |l233/4 

25y3  j 

23% 

2iy4 

1  ^equivalence  est  iei  etablie  pour  les  colleges  classiques  franca  is 
(8  annees)  et  les  High  Schools  (4  annees)  phis  les  College  on  Arts'  Cour- 
ses (4  annees)  anglais  tie  la  province  de  Quebec.  Elle  est  le  fruit  d'une 
enquete  qui  a  porte  sur  douze  institutions  anglaises  et  douze  institutions 
francaises.  On  a  pris  pour  base  commune  le  count,  unit  on  credit  new- 
vorkais,  lequel  equivaut  a  ume  heure  d'enseignement  par  semaine  collegiale 
de  cinq  jours  pendant  irae  annee  de  quarante  semaines. 

The  Equivalence  concerns  the  French  classical  institutions  (8  years) 
and  the  English  High  Schools  (4  years)  wifch  the  English  College  or  Arts' 
Courses  (4  years)  of  Quebec.  The  New  York  count,  unit  or  credit,  has 
been  taken  as  a  common  basis;  it  covers  one  hour  teaching  per  week 
during  forty  weeks  of  five  days. 
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COUPS  UNIVERSITAIRE  —  COLLEGE  COURSE 


MATIKRES 

He  ANNKE 
5th  YEAR 

6e  anxee 
6th  YEAR 

i 
i 

7e  axxee 

7th  YEAR 

8c  AX NEE 
8th  YEAR 

SUBJECTS 

Angl. 

Engl. 

Fran. 
Fren. 

Angl. 

Engl. 

Fran. 
Fren. 

Angl. 
Engl. 

Fran. 
Fren. 

Angl. 

Engl. 

Fran. 
Fren. 

Langue    maternelle 
brother   tongTie    . 

1 

214    1 

1 

2%  I! 

II 

2 

2 

Langue   seeonde 

Second    language     . 

4 

3        1 

4 

3        II 

II            J   . 

1 

1 

Li  tt era tn re — Literature 

o 

5 

3 

o        II 

4 

1   4 

Latin 

4 

3%    | 

4 

3%    II 

1 

Gree   —   Greek    . 

4 

2% 

2%  II 

2%  || 

1 
1   4 

Histoire  —  History 

1 

2%  | 

% 

y2 

Mathematiqfue 

Mathematics 

|    4 

2        i 

2%    II 

II 

7 

1 
1 

Ph  i  1  os  o  ph  i  e — Ph  i  1  o  s  o  phy 

II 

4 

9y2 

1    4 

9y2 

Physique  —  Physics    .  . 

4 

II 

1 

5 

Chimie   et   sciences 

naturelles 
Chemistry  and  Science 

II 

II 
II 

7 

3 

1 
1 

5 

Totaux  —  Totals      . 

|   20 

21%  | 

16 

21%    l| 

17 

20 

1    14 

20 

2.  Resume  (division  en  5  et  3  annees)  —  Summing-up  (divided  into 

5  and  3  years) 


LETTRES 
LITERARY    TRAINING 


i   premieres 

annees 
first  years 


3  d pl- 
an 

3  last 


meres 
nees 


Anglais   Frangais    Anirlais 
English    French      English 


Francaii 
French 


Pours  complet 
Whole   course 


Anglais  Frangais 

English     French 


Langue  maternelle 
Mother  tongrie    . 

J 

14% 

1  i8% 

il 

."3 

1      2% 

1!  «% 

II 

21% 

Langiue  seeonde 

Second  language 

11% 

1  15 

1 

ll 

S 

1      3 

II   15% 

II 

18 

Litter  a  ture — Literature 

e% 

1      83/4 

1 

11 

I      3 

II   17% 

13% 

Latin 

! 

20% 

1   30 

1! 

4 

1      33/4 

II   24% 

33% 

Gree   —  Greek    . 

|| 

11% 

!  i° 

II 

0 

1      2% 

1!  11% 

12% 

Histoire  —  Hist  or}' 

II 

7% 

1    13% 

II 

4 

1      3y2 

II  ir% 

17% 

GeogTaphie — Geography 

II 

2% 

|    lli/4 

II 

0 

1      0 

1!    2% 

11% 

Totaux  —  Totals      . 

II 

741/2 

!    107i/2 

II 

32 

1    20i/4 

II  106% 

1273/4 

SCIENCES  —  SCIENTIFIC  TRAINING 

Mathematique     . 
Mathematics 

J 

2414 

|    II1/2 

I 

|l 

II 

0 

1      9% 

1 

II  24% 

II 

21 

Chimie  —  Chemistry   . 

II 

3 

i      0 

11 

7 

J 

|l  10 

4 

Physique  — -  Physics    . 

0  • 

1      0 

II 

4 

1      5 

1!      4 

5 

Sciences  naturelles 
Science      .... 

!! 
II 

0 

0 

1 

il 

0 

4 

i 

0 

4 

Philosophic — Philosophy 

II 

0 

I    0 

8 

1    19 

II    8 

19 

Totaux  —  Totals      . 

11 

27y4 

!  n.% 

II 

19 

I  41% 

II    46 V4 

53 

—  27 

SPECIAL  —  SPECIAL  SUBJECTS 


( Diction,  calligraphic, 

dessin,  gymnast  i  que)      ||     9%  0 

(Elocution,    writing, 

drawing,  gymnastics)    || 


9% 


RESUME  GENERAL  —  GENERAL  SUMMING-UP 


Lettres— Literary    train.  ||      74%    |    107%    ||      32 


20i/±    ||   106%    I    127% 


Sciences    .... 
Scientific   training 


2714 


11%    I 


19 


41% 


46  % 


5:} 


Special — Special   subjects 

914 

0 

1        ° 

0       II 

9% 

0 

Total    general 

Total    sum     . 

111 

119 

51 

61%    II 

II 

162 

180% 

3.  Resume  (division  en  4  et  4  annees)  —  Summing-up  (divided  into 

4  and  4  years'* 


LETTRES 

Annees 
Years 

1—4 
1—4 

Annees  5-  -8 
Years  5 — 8 

8  annees 
Years  1 — 8 

LITERARY    TRAINING 

I 

Anglais 
English 

Franga  is 
French 

Anglais 

English 

Francaisi 
French 

Anglais 
English 

Francais 
French 

Langue  mateirnelle 
Mother  tongue   . 

13%    | 

16%    ||        6                5 

II                 1 

19% 

21% 

Langue  second e 
Second  language 

11% 

12 

8 

6        ||      19% 

n 

18 

Litter  at  ure — - Literature 

4% 

3%    ij      13.           10              17% 

13% 

Latin 

16% 

26%    ||        8        |        7%    ||      24% 

33% 

Grec  —  Greek    . 

m 

7%    II        4        |        5        ||      11% 

12% 

Histoire   —    History    . 

6%    . 

11%    II        5        |        6        ||      11% 

17% 

Geographic — ( Geography 

2% 

H%    II 

II        2% 

11% 

Totaux  —  Totals      .      | 

62%    i 

88%    II 

44 

j      39%    ||   106% 

127% 

SCIENCES  —   SCIENTIFIC   TRAINING 


Mathematiqiie 
Mathematics 


!l    20%  1     9%  il 


11%  I 

I  I 


24% 


Chimie 


•Chemistry 


II    10 


Physique   —   Physics    . 

||        4         1         5 

4         |         5 

Sciences  matiu relies 
Science      .... 

II            !      -i      1 
II            1            1 

4 

Philosophic — Philosophy  ||                               ||       8             19 

II 

8 

19 

Totaux  —  Totals      .      ||      23%    |        9%    ||     23        |      43% 

II 

46% 

53 

RESUME  GENERAL  —  GENERAL  SUMMING-UP 

Lettres  —  Literary       .      ||      62%    |      88%    |j     44        |      39% 

106% 

127% 

Sciences  —  Scientific  .            23%    J     ^  9%    ||      23             43% 

1 

46% 

53' 

S  p  e  c  i  a  1  ( c a  11  i g. ,  cle s s I  n , 

diction,  gymmastique)    ||        9%    | 
Special    Subjects      .      . 


Total   general 
Total    sum 


95  97%    ||     6" 


s;; 


L6J 


180% 


APPENDICE  II  —  APPENDIX  II 

PROJET  DE  REGLEMENT 

a)  La  base  des  exigences  serait  V unite.  Elle  representee  une 
heure  de  classe  par  semaine  cle  cinq  jours,  durant  une  annee  sco- 
laire  de  quarante  semaines. 

b)  Le  nombre  minimum  d 'annees  serait  de  cinq.  On  enten- 
drait  par  la  cinq  annees  completes  d'un  cours  classique  suivi  dans 
une  institution  d'enseignement  secondaire  de  la  province  de  Quebec 
reconnue  par  chaque  Chambre  professionnelle. 

c)  Pour  etre  reconnue,  une  institution  devrait  accepter  les 
conditions  suivantes : 

1.  La  moyenne  tota'le  minima  des  cinq  annees  devrait  etre 
de  90  unites  obligatoires  completees  par  les  matieres  facultatives 
ou  le  surplus  des  unites  obligatoires. ; 

2.  Les  matieres  obligatoires,  et  la  moyenne  minima  pour  cha- 
cune  d  'elles,  seraient : 

Langue  maternelle  .      .     16  soit  640  heures  en  cinq  ans 
Langue  seconde       .      .     11  —    440      —  — 

Latin 13  —    520       — 

Histoire,    geographie    .       8  —    320       — 
Mathematique    .      .      .11  —    440       — 


Total   .      .     59  —2360      — 

3.  Les  matieres  facutatives  seraient : 

Grec, 

Sciences  naturelles, 

Dessin, 

Langues  etrangeres. 

4.  L'eleve  qui  a  etudie  dans  une  institution  dont  les  cinq  pre- 
mieres annees  ne  lui  permettent  pas  d'atteindre  la  moyenne  totale 
pourrait  chercher  a  l'atteindre  par  une  annee  d 'etudes  supplemen- 
taire. 
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d)  Pendant  les  cinq  annees  en  question,  1'eleve  dev.rait  avoir 
subi  avec  graces  les  examens  requis  par  1 'institution  et  produire  a 
oe  sujet  nne  attestation  du  superieur. 

<  I  Ceux  qui  ne  rempliraient  pas  ees  conditions  devraient  subir 
l'exanren  pour  obtenir  le  eertificat  d 'admission  a  1 'etude  (brevet), 
dont  le  programme  serait  dresse  par  l'Executif  de  chaque  Cham- 
bre  professionnelle.  Avant  de  s'y  presenter,  ce  candidat  devrait 
avoir  atteint  l'age  de  vingt  ans. 

/)  Ce  reglement  serait  provisoire.  Quand  la  Chambre  juge- 
rait  venu  le  te'inps  propice,  elle  pourrait  augmenter  le  nombre  d'an- 
nees  aetuellenient  requises  jusqu'a  ce  qu'on  soit  arrive  au  cours 
classkjue  complet. 

g)  iL 'execution  de  ce  programme  pourrait  etre  confiee  a  une 
commission  d 'experts  nominee  par  l'Executif  et  qui  serait  tenue  de 
faire  rapport  a  cet  Executif. 

PROPOSED  RULES. 

a)  The  basis  of  the  requirements  in  any  subject  would  be  the 
unit,  which  represents  1  hour  of  class  per  five  days'  week  over  the 
entire  school  year  of  40.  weeks. 

b)  The  minimum  number  of  years  of  study  would  be  five, 
that  is  to  say,  four  years  of  High  School,  followed  by  the  1st  year 
in  Arts,  these  to  be  carried  on  in  institutions  of  the  Province  of  Que- 
bec, recognized  by  the  professional  Bodies  of  the  Province. 

c)  To  be  recognised  by  the  Bodies  such  institutions  would 
have  to  fulfil  the  following  conditions : 

1.  The  total  minimum  number  of  units  for  the  five  years 
(High  School  and  College),  including  all  subjects  studied  (as  per 
list  below),  must  be  90.  Of  these,  59  units  must  be  in  the  obliga- 
tory subjects,  the  balance  to  be  made  up  either  with  optional  sub- 
jects, or  with  a  surplus  of  obligatory  subjects,  or  with  a  combination 
of  both  obligatory  and  optional  subjects. 
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2.  TJie  obligatory  subjects,  and  the  minimum  total  number  of 
units  for  each,  would  be: 

Mother  tongue 16  Units. 

Second  language 11      — 

Latin 13      — 

History  and  Geography    ...  8       — 

[Mathematics 11       — 


Total  ...         59       — 

3.  The  optional  subjects  would  be : 

Greek, 

Science, 

Drawing, 

Foreign  Languages. 

4.  Any  candidate,  having  studied  in  any  institution  of  which 
the  five  years  as  above  do  not  come  up  to  the  requirements  as  de- 
fined, may  make  up  his  total  to  the  required  minimum  by  spend- 
ing an  additional  year  in  study. 

d)  During  the  five  years  above  mentioned,  the  candidate 
must  have  passed  all  required  examinations  in  each  year,,  and  must 
produce  'certificates  to  this  effect,  with  mention  of  the  marks  ob- 
tained, such  certificates  to  be  signed  by  the  Principal  in  the  case 
of  the  High  School  and  by  the  Registrar  of  the  University  in  the 
case  of  the  1st  year  University  Arts  Course. 

e)  Any  candidate  failing  to  comply  with  the  above  require- 
ments must  pass  an  examination,  the  programme  of  which  would 
be  set  by  the  professional  Bodies.  No  candidate  could  present  him- 
self for  such  examination  before  the  age  of  20  years. 

/)'  The  present  regulation  would  be  provisional.  At  such  time 
as  the  Bodies  may  decide,  the  minimum  number  of  years  of  study 
may  be  increased  until  the  full  High  School  and  Arts  Course  is 
required. 

g)  The  application  of  these  regulations  might  be  entrusted  to 
a  Committee  of  experts  appointed  by  the  Boards  of  the  professions 
who  would  report  on  their  activities  to  the  Boards. 


